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Students' Perceptions of the Teacher's Humor Styles   and Enthusiasm and 

their Role in Predicting their Achievement Emotions 
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The current study aimed to explore the role of Students' perceptions of the 

teacher's humor styles   and enthusiasm in predicting their achievement 

emotions. Data were collected from (345) university students. The study tools 

included: achievement emotions Scale, Students' perceptions of the teacher's 

humor styles Scale, and Students' perceptions of the teacher's enthusiasm. the 

study revealed many results, such as: the levels of achievement emotions 

(enjoyment, boredom, anxiety and hope) were low. teacher enthusiasm , and   

humor unrelated to course positively predicted  enjoyment, whereas humor 

unrelated  to course negatively predicted enjoyment,  aggressive humor, 

humor self-defeating , and   humor unrelated to course positively predicted 

boring, whereas   humor unrelated to course, and teacher enthusiasm 

negatively predicted boring, aggressive humor,   humor unrelated to course 

positively predicted anxiety, whereas   humor related to course negatively 

predicted anxiety, and finally teacher enthusiasm positively predicted anxiety, 

and hope
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