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 The present study investigates the Contributions of Regulatory Focus 

(promotion - prevention), Academic Hardiness (commitment- challenge- 

control) and Implicit Intelligence (Entity self-beliefs -incremental self-beliefs) 

in Online learning engagement, as well as investigate the relationship between 

the independent variables. The final sample consisted of (339) third year 

Faculty of Education students, University of Benha enrolled in academic year 

(2021/ 2022), the results indicated that: 

There are positive correlations statistically significant at the level (0.01) 

between the two dimensions of Regulatory Focus (promotion - prevention) 

And the dimensions of academic hardness (commitment- challenge- control), 

there are negative correlations  statistically significant between the dimensions 

of Regulatory Focus (promotion - prevention) and the dimension of Entity 

self-beliefs, There are positive correlations statistically significant at the level 

(0.01) between the dimensions of Regulatory Focus (promotion - prevention) 

and the dimension of incremental self-beliefs, there are positive correlations 

statistically significant at the level (0.01) between the dimension of 

incremental self-beliefs and dimensions of Academic Hardiness 

(Commitment - Challenge - Control), there is a negative correlation 

statistically significant at the level (0.01) between the dimension of Entity self-

beliefs and the dimension of control, as well as the contribution of the three 

dimensions (promotion focus - commitment - Incremental self-beliefs) in 

Online Learning Engagement. 

Keywords: Regulatory Focus; Academic Hardiness; Implicit Intelligence; 

Online learning engagement 

 


